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Against the background of a “metaphorical contract” between the labour market (principal) and 

institutions of higher education (agents), the latter need to adhere to the needs of the first. It was our 

mission to discover the needs of the specific labour market for sport management graduates.  

Based on our findings from the quantitative survey and the qualitative interviews, we suggest that a 

future sport management curriculum needs to follow a learning outcome / competence-oriented focus 

for all study modules. This approach is in line with the central postulate in the Bologna Declaration, 

which is the promotion of employability of students regardless of the disciplinary orientation of their 

studies and their preparation for broadly based occupational fields (Schaper, 2012). This approach 

increases the demands placed on lecturers and at the same time, learning situations must be 

application-oriented and practice-oriented, as well as geared to the professional demands to be 

mastered in one field (HRK, 2013).  

Concerning our specific findings for Germany from both the quantitative and qualitative studies, it will 

be our challenge to design a sport management curriculum that promotes employability, by providing 

students learning environments and situations that enable them to acquire competencies and 

qualifications that the labour market requires at present and in the future. In an increasingly complex 

and dynamic working environment, we also need to make sure that our sport management curriculum 

considers social developments or mega-trends, which we have found to be digitalisation, 

commercialisation and internationalisation. In addition, we need to understand, which types of 

institutions of higher education are suited best to offer which types of qualifications? Furthermore, we 

also need to learn, in what ways institutions of higher education can engage in academic and practice-

oriented forms of co-operation in order to promote employability in various aspects, for example in 

facilitating recruitment processes within the relevant organisations in the sport management labour 

market. 

Based on our findings we suggest that we would need to enter into an academic and social discourse, 

both during our project meeting within the NASME Erasmus + project in May 2019 in Greece, but also 

more generally, which  

• is cultivated at national and international conferences,  

• necessitates the co-operation between sport management academics, educational scientists, 

experts in academic instruction and sport management practitioners, 

• involves other relevant stakeholders. 

 

We suggest that the following questions need to be focused on in this discourse. 

• If we understand the sport management labour market to be comprised of four distinct 

sectors, do we need a general sport management curriculum, which can ensure that the 

requirements of the entire sport management labour market are met, or do we need a 

curriculum that considers the specific requirements of sport organisations from the four 

sectors? 

• Along the same lines, but with a focus on the mega-trends digitalisation, commercialisation 

and internationalisation, to what extent do we align our sport management curriculum with 

these trends, if we found that they affect the sport organisations in the four sectors to a varying 

degree? 
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• If we learn that the sport management labour market does neither differentiate between a 

Bachelor’s and Master’s Degree as qualifications obtained, in the sense of ascribing a higher 

quality proposition to a Master’s Degree, nor between the types of institutions of higher 

education from which these qualifications are obtained, what does this then mean for our two 

cycle qualification system at various institutions of higher education? 

• If we understand that the sport management labour market increasingly requires future sport 

management graduates to possess a variety of competencies, which, traditionally, have not 

been the focus of study programmes in institutions of higher education, such as personal 

competencies, socio-communicative competencies and activity and action competencies, how 

will we create learning environments and situations, which promote the acquisition of these 

competencies best? 

 

It goes far beyond the scope of this paper to discuss these questions in detail. However, we will 

exemplary introduce the first actions that we have implemented for our Sport Management Master’s 

Degree Programme at Leipzig University, as a result of the findings from the NASME Erasmus + research 

project. We describe how we created a learning environment that both promotes the acquisition of 

various competencies and considers the identified mega-trends in the sport management labour 

market. 

 

Applied Case: Curriculum development for the seminar “Sport and Events” within the Master’s 

Degree Programme in Sport Management at Leipzig University (Summer Term 2018) 

We created the learning environment and situations in such a way that it means a real alternative to 

the traditional lecture, in which the students as learners take a more active role inside and outside of 

the classroom. This approach promotes the “shift from teaching to learning”, which has become a 

major direction in the educational discourse since the 1990s. This change of perspective goes along 

with the objectives of the Bologna process, which emphasise competencies as learning outcomes and 

didactic arrangements that engage students and necessitates corresponding assessment (Wildt & 

Wildt, 2011, p. 6).  

“Constructive Alignment” (Biggs, 2003) is a didactic concept, which promotes curriculum development, 

since it combines learning outcomes, teaching and learning processes, and assessment tasks. 

According to Biggs (ibid), the concept entails two aspects: “Constructive” bases on the idea that 

students construct meaning in relevant learning situations, whereby the teacher’s role is that of a 

catalyst or moderator. In this sense, “alignment” refers to the teacher’s role, which is to create a 

learning environment that is appropriate to achieving desired learning outcomes. Moreover, teaching 

methods and assessment tasks are aligned with the intended learning outcomes.  

Following the concept of constructive alignment, we have tried to implement some of the key findings 

in developing a seminar “Sport and Events”, which is part of the 10 ECTS credit points study module 

“Media and Event Management in Sport”. It is recommended for students in their second semester in 

our Sport Management Master’s Degree Programme at Leipzig University. There are three major steps 

of curriculum development, based on the concept of constructive alignment: 
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First, we defined the intended learning outcomes for the seminar “Sport and Events”. We aim that, 

after successful completion of the seminar, the students have acquired the following competencies, 

as formulated in the intended learning outcomes: 

• to analyse systematically business and management problems in a situational context, 

• to assess top level competitive sports, 

• to make strategic decisions and back up these decisions in consulting a hypothetical client, 

• to apply modern information technology, 

• to be able to work in a team under time pressure, 

• to communicate professionally in English (both oral and written). 

 

In a second step, we defined the teaching and learning activities, which likely lead to the intended 

learning outcomes or competence acquisition. We used an established simulation game, “The 

International Strategic Case Study Competition”. Within this simulation game, six institutions of higher 

education with a profile in sport management in Germany take part in the competition. As part of an 

independent study module, Bachelor’s and Master’s students compete in three rounds in a virtual 

environment via video conference calls. The best teams of each institution compete then in a final at 

the German Olympic Academy in Frankfurt in November 2018. “The International Strategic Case Study 

Competition” follows the idea of the Harvard Case Study Method (Hammond, 2002). This method 

provokes practice and repetition of problem solving, critical reflection, and decision-making. Case 

studies combine theory and practice to create a dynamic, interactive learning environment with an 

active involvement of students. They therefore contribute significantly to the holistic acquisition of 

competencies in sport management education (Apostolopoulou, 2011). For 2018, the case study, 

which the students needed to solve, was based on a specifically described, initial (fictional) situation1. 

Based on the situation, the students were assigned with three tasks:  

Task 1: 

• to found a consultancy (3-6 persons) 

• to launch a pitch for the consulting project of the DOSB presenting your consultancy and 

demonstrating that you have enough expert knowledge and practical experience for this 

project 

• to Provide a ranked list of the four preferred cities/regions for the German bid 

 

 

                                                           
1 The last time Germany hosted the Olympic Games was in Munich 1972. Since then several attempts have failed to bring the 

Olympic Games back to Germany: Hamburg 2024 (negative public referendum), Munich 2022 (negative public referendum) 

and Leipzig 2012 (awarded to London). Currently, there is a new initiative trying to bring the Games to North Rhine-

Westphalia. A first plan that entails 13 cities for the 2032 Olympic and Paralympic Games was unveiled and the concept for a 

possible bid for the Rhein-Ruhr region was presented. However, the DOSB wants to seek further options to select the 

city/region within Germany that is most suitable to compete internationally. Therefore, the DOSB is now looking for external 

help from a (fictional) business consultancy. In December 2017, the IOC published its new strategic approach for legacy. A 

positive legacy has become a key rationale when bidding for or hosting Olympic Games. For the IOC, legacy has become a 

focal point in the Agenda 2020, and the importance of legacy is also established in Rule 2.14 of the Olympic Charter (IOC, 

2017). Next to a first market analysis, the DOSB is looking for a vision for the next Olympic Games in Germany to take on a 

positive legacy. 
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Task 2:  

• to provide a SWOT-Analysis of the city/region your consultancy proposed for the 2032 Games 

focusing on the unique selling proposition as well as the greatest weakness of the chosen 

city/region.  

• to give strategic recommendations for action. 

 

Task 3: 

• to provide three suggestions for legacies you want to create by hosting the Games in the 

chosen city/region  

• to deliver your “unique legacy vision”.  

In a third step, we defined the assessment tasks, which reflect the intended learning outcomes as 

provided in our teaching and learning environment (Biggs, 2003). The national trend leads away from 

traditional examination methods like written exams towards complex assessments that actually reflect 

the acquired competencies of the seminar/lecture. In every round, the groups needed to prepare a 

written document as well as an oral presentation, which were followed by questions from fictional 

“DOSB executive board members”, represented by lecturers from the participating institutions of 

higher education. The groups were assessed by lecturers from their own institution of higher education 

(round 1), and by lecturers from previously determined co-operating partner universities (rounds 2 

and 3), according to specific judging criteria (see figure 1). The judging criteria were transparently 

explained to the students beforehand and reflected after each round. The final grade was awarded 

based on the points acquired in each round.  
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Figure 1: Judging Criteria  

Despite the many advantages, the implementation of this exemplary teaching and learning concept 

faces certain challenges that need to be addressed to ensure an efficient transfer into practice: 

• variation in background knowledge concerning the content and context, 

• high workload associated with time pressure, 

• lack of a formal grading for the outcome within the study module (changed to formal grading 

in summer term 2019), 

• availability and functionality of a video conference tool, 

• variation in English language skills. 

 

Overall we conclude that sport management programmes have found a permanent place in the realm 

of higher education in Germany. Against the background of postulating employability for graduates, 

these programmes need to find methods of teaching and assessing learning outcomes that go hand in 

hand with the current and future requirements of the specific labour market.  

Although our results have shown different focal points for the four sectors considered, we do not feel 

that there is a further need of specialisation of study programmes. Rather we would promote the 

education of graduates to be generalist with many opportunities to enter into specific, practical 

situations that help them acquire the specific competencies of the different sectors (e.g. within 

electives). Internships, case studies and co-operations between institutions of higher education and 

sport management organisations in form of specific projects all lead into this direction. Furthermore, 
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we hope for the implementation of alternative assessment methods within the programmes, away 

from examining specific knowledge and towards a universal assessment of competencies acquired in 

the specific course. In order to be successful with these ideas, curricula need to be revised and 

responsible course directors need assistance and guidance in these steps. Finally, we demand a critical 

discussion of the goals and meaning of the two cycle qualification system on the one hand, and the 

role of different types of institutions on the other hand, as our results do not offer satisfactory answers 

concerning expected differences between these. 

We hope that our remarks and conclusions for the implementation of our findings from the 

quantitative and qualitative studies within the NASME Erasmus + project, as well as the exemplary case 

of curriculum development from Leipzig University can initiate a discussion between the project 

partners and academics and practitioners in the area of sport management. The goal is to promote the 

employability of sport management graduates according to the present and future requirements of 

the sport management labour market. 
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