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Preface 

The aim of the Erasmus + project New Age of Sport Management Education in Europe (NASME) was to 
create a shared background for developing sport management study programmes in Europe with an 
individual focus on national characteristics. Since 1 September 2017, research teams from nine 
European countries have cooperated and worked continuously questioning, discussing and creating 
recommendations for curriculum development at both European and national level. Table 1 shows all 
partner countries as well as their affiliated organisations and contributing researchers. Cooperation 
for innovation and the exchange of good practice were key objectives of the project. 

Table: NASME Project Partners and Contributing Researchers (Authors of the National Reports)  

Country University Contributing Researchers  

Czech 
Republic 

Masaryk University 
 

Jana Nová 

Denmark University College of Northern 
Denmark 

Morten Nørgaard 
Jens Peter Sørensen 

Finland Haaga-Helia University of Applied 
Sciences 

Kari Puronaho 
Osmo Laitila 
Ville Puronaho 

France University of Montpellier Nathalie Le Roux 

Germany Leipzig University Olivia Wohlfart  
Sandy Adam 
Martin Kaden 
Gregor Hovemann 

Greece Democritus University of Thrace 
 

George Kosta 
Efi Tsitskari 
Georgia Yfantidou 
Ourania Matsouka 
Kosta Astrapellos 

Lithuania Mykolas Romeris University 
 

Vilma Cingiene 

Norway Norwegian School of Sport 
Sciences 
 

Berit Skirstad 
Anna-Maria Strittmatter 
Allan Bennich Grønkjær 

Spain University of Castilla-La Mancha 

 

Leonor Gallardo 
Jorge García Unanue 
José Luis Felipe 
Javier Sánchez Sánchez 
David Cabello 
Enrique Colino 

Given the complexity and heterogeneity of sport management education in Europe, it was vital to 
identify suitable institutions of higher education across Europe to participate in the project, in order 
to make representative recommendations for Europe. Researchers from six teams (Finland, France, 
Germany, Greece, Lithuania, and Norway) have already participated in the EU-funded research project 
Aligning a European Higher Education Structure in Sport Sciences (AEHESIS), which was conducted 
between October 2003 and September 2007. Therefore, the project partners can be considered 
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experienced in conducting research projects in the area of sport management education at European 
level.  

The project was under the leadership of the applicant organisation and project coordinator University 
College of Northern Denmark (UCN), represented by Jens Peter Sørensen and Morten Nørgaard. A 
project board gave the project strategic direction and was responsible for ensuring a smooth running 
of the project as well as meeting project objectives. In addition to the project coordinator from 
Denmark, the NASME project board included representatives from the Czech Republic (Jana Nová), 
from Finland (Kari Puronaho) and from Norway (Berit Skirstad). The project board met immediately 
after the project approval by the European Commission, in order to find ways to transform the 
intentions of the application into practice, and to discuss the overall strategy of the project, milestones 
and monitoring performance. The board members remained in close contact to ensure continuous 
exchange of information and met on several occasions in Vierumäki (August, 2017), Oslo (February, 
2018) and Aalborg (February, 2019). The first overall partner meeting took place during the 25th EASM 
Conference in Bern (Switzerland) in September, 2017. For practical reasons, this meeting was a mix of 
virtual and classroom discussions of the partners across Europe. Furthermore, all partners met at three 
transnational meetings in Brno (March, 2018), Copenhagen (September, 2018), and Athens and Hydra 
(May 2019). These meetings were vital for a successful completion of the project and gave rise to 
opportunities for new partnerships between the partners.  

The project board was responsible for deciding on the methodological approach as indicated in the 
project application and designing the quantitative questionnaire for the first data collection phase. In 
the first transnational project meeting, hosted and convened by the partner from the Czech Republic 
(Jana Nová) in March 2018 in Brno, the first results of this data collection phase were presented and 
discussed. In addition, the structure for the national sub-reports was agreed. Not least, the partners 
eventually had the occasion to meet in person, after having communicated almost exclusively by e-
mail or telephone. 

The second transnational project meeting was hosted and convened by the project coordinator in 
Copenhagen (Denmark). The meeting was organised prior to the 26th EASM Conference in Malmö 
(Sweden) from 5 to 8 September 2018, during which the project partners presented first results in a 
specific NASME workshop session. The meeting was used to discuss the quantitative data more closely, 
to finish preparations for the NASME workshop, and to discuss the second phase of data collection and 
analysis (qualitative interviews). The EASM workshop was convened by the board members Jens Peter 
Sørensen (Denmark) and Kari Puronaho (Finland). In addition to all project partners, several 
representatives from business and politics attended and participated in the workshop, in order to link 
the project to the world outside the sport management circles. Furthermore, conference delegates, 
representing the academic community in sport management, took part in the workshop.  

The final project meeting was hosted and convened by the partner from Greece (George Kosta) in 
Athens and Hydra in May 2019. This meeting had three main objectives: (1) to discuss the results of 
the qualitative data collection, (2) to discuss educational and practical implications of the overall 
project results, and (3) to discuss the dissemination of the final project results. For these objectives to 
be met, individual project members were responsible for at least one of the content-related main 
areas, which have been discussed in different sessions: 

• Introduction and Methodology (Kari Puronaho) 

• AEHESIS vs. NASME (Berit Skirstad) 

• Sectorial Differences at European and National Level (Jana Nová)  

• Impact on Sport Management Curriculum (Berit Skirstad) 

• Link between Education and Labour Market (Jens Peter Sørensen)  

• Future Trends (Sandy Adam). 
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Furthermore, the collective plan for a concluding NASME workshop at the 27th EASM Conference in 
Seville (Spain) from 3 to 6 September 2019 was finalised. Finally, the dissemination activities of the 
project were discussed. It was agreed to compile two final reports at the transnational level: one 
practice-oriented report compiled by the partner from Norway (Allan Bennich Grønkjær) and one 
report for the academic community and the EU. The project board agreed on handing over the 
compilation of the second final report to the partner from Germany (Olivia Wohlfart and Sandy Adam). 
This report summarises the methodological approaches used in the project, the core results of all 
national reports, and presents implications for sport management education and the sport business at 
European and national level. Each partner contributed to the final report with national information, 
data and analyses. Additionally, the inspiration, ideas and contributions from the joint sessions in 
Greece form the basis for the discussion chapter of the report.  

After concluding the project, the representatives of each partner country are responsible for 
disseminating national results and findings to the key stakeholders in order to spread the results and 
requests towards institutions of higher education, organisations within sport management and policy 
makers. The aim is to establish a stronger and more beneficial link between education and business in 
each country and bring sport management closer to the core of the business. 
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1 Introduction 

The heterogeneous European sport market is characterised by a strong growth and fast changes, and 
has specialised in the course of societal change processes, first through commercialisation and 
professionalisation and successively Europeanisation (Radaelli, 2003), globalisation and digitalisation 
(Giulianotti & Robertson, 2007). In 2016, the largest number of people employed in the sport sector 
were located in the United Kingdom (more than 400,000), in Germany (more than 220,000) and in 
Spain (196,000) (Instituto Nacional de Estadística, 2017). 

In order to sustain growth and respond to emerging opportunities, the labour market needs a highly 
qualified and flexible workforce. This workforce needs to possess a diverse set of competencies, which 
goes far beyond methods and professional competencies and includes to an increasing degree so-
called “soft skills”, or more specifically, personal, socio-communicative and activity and action 
competencies (Heyse & Erpenbeck, 2004). The requirements of the labour market, underpinned by the 
central postulate of the Bologna Declaration of increasing employability of graduates, present great 
challenges to educational programmes at institutions of higher education. Curricula need to formulate 
precise intended learning outcomes and create learning environments for students, which are geared 
to the professional demands of the sport labour market.  

The EU-funded Erasmus+ project New Age of Sport Management Education in Europe (NASME) in nine 
European countries has the objective to create a shared background for sport management study 
programmes in Europe, by considering national characteristics and conditions. The NASME project 
builds on the works of the EU-funded project Aligning a European Higher Education Structure in Sport 
Science (AEHESIS) in the years 2003-2007, in which researchers from six partner countries in the 
current project have already participated. The AEHESIS project focused on developing study 
programmes in Europe in four main areas of sport science: (1) sport management, (2) physical 
education, (3) health and fitness, and (4) sport coaching (Petry, Froberg & Madella, 2006). Within this 
project, sport management has been identified as one of the fastest growing areas in sport science 
higher education. Therefore, more research on the sport management labour market and on sport 
management study programmes at institutions of higher education in Europe is justified. Since the 
conclusion of the AEHESIS project, a vast number of sport management study programmes has 
developed across Europe, whereby great differences between countries can be observed. While there 
are only two specific sport management study programmes in Spain (Bachelor), there exist 51 different 
sport management or sport economics study programmes (Bachelor, Master, MBA, PhD) at various 
institutions of higher education in Germany, for example. 

Official labour market statistics and tracking studies of sport science and sport management graduates 
in the nine partner countries suggest a high demand for sport management graduates on the part of 
sport organisations in various sectors, such as in professional sport clubs, in sport federations, in the 
public sector, and in the private sector. Employment or unemployment rates are difficult to estimate 
though, as in most of the nine countries sport management as a profession is not specifically measured 
in national labour market surveys. According to our estimates in the NASME project, unemployment 
rates of sport management graduates differ greatly, both between countries and concerning the 
institutions of higher education, from which sport managers have graduated. In Finland, Germany and 
Norway, for example, tracking studies suggest that unemployment of sport science and sport 
management graduates tends to range between some 3 and 10 % in the years 2010-2015 (e.g. Official 
Statistics of Finland, 2018; Skirstad, Lægreid, Stand & Langøien, 2018; Wohlfart, Hodeck & Hovemann, 
2017;). The same applies, when looking at job-seeking periods for sport science and sport management 
graduates on the labour market. According to national survey data from Spain, some 48 % of graduates 
of sport sciences (including sport management) find employment within one year after graduation 
(Instituto Nacional de Estadística, 2017). A tracking study of sport science graduates (n = 146) at Leipzig 
University in Germany in the year 2015 found that the average job-seeking period for the first job after 
graduation amounts to four months (Wohlfart, Hodeck & Hovemann, 2017). Based on these data, 
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there appears to be considerable room for improvement when it comes to increasing employability of 
sport management graduates. 

One of the reasons for unemployment and long job-seeking periods can be identified with a lacking 
match between the qualifications offered by sport management graduates and the qualifications 
required by the labour market for sport managers. Institutions of higher education in Europe might 
educate sport management students to positions that could be outdated in a fast growing market with 
rapid changes. The NASME project recognises this apparent mismatch and aims at supporting 
employability of sport management graduates across Europe. More specifically, it aims at identifying 
competencies of sport managers, which are relevant currently and in the future and comparing them 
in the context of Europeanisation in the labour market and in institution of higher education. Based on 
two comprehensive phases of data collection and analysis in the years 2017-2019 in the nine partner 
countries, the outcome of the project is a set of recommendations for curriculum development both 
at European and at national level. 

What follows is a concluding report on the core findings of the NASME project in the context of the 
nine European partner countries1. Besides a general overview of the core findings at European level, 
the report also highlights some key findings that are more relevant at national level. Therefore, the 
report is aimed at specifically directing interested readers towards the national reports compiled by 
each partner for a more detailed elaboration on the topic.  

The concluding report is structured, as follows. Chapter 2 introduces the general methodology used in 
the project and more specifically informs about methods of data collection and data analysis. Chapter 
3 presents the main findings from the two data collection periods concerning current competencies, 
future competencies, core competencies and special competencies in the sport management labour 
market. It further informs about sectorial differences concerning the core competencies and discusses 
three global trends, which results of the AEHESIS project previously found to influence the working 
environment of sport managers greatly: digitalisation, commercialisation and internationalisation 
(Petry, Froberg, & Madella, 2006). Chapter 4 then discusses the main findings and highlights 
implications both for education and for practice, based on the method of Importance-Performance-
Analysis (IPA). It further deals with limitations in the project and gives an outlook on more research to 
be conducted in the future. 

2 Method and Data Collection   

The project was divided into two data collection phases with an overall sample of 635 responses from 
experts in the sport management labour market in the nine partner countries. A sequential 
explanatory design was applied, implying the collection and analysis of first quantitative and then 
qualitative data in two consecutive phases within one study (Ivankova, Creswell & Stick, 2006). The 
collected qualitative data in the second data collection phase builds on the results of the first phase 
with the goal of refining and explaining the results of the previous quantitative analysis in more depth. 
Figure 1 shows a visual model for the mixed-methods sequential explanatory design procedure applied 
in the project, which are based on the recommendations by Ivankova et al. (2006).  

                                                           

1 Table 1 in the Annex gives an overview of all nine research entities and associating researchers that realized the 
NASME project from 2017-2019.  
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Figure 1: Visual Model of NASME Mixed-Methods Sequential Explanatory Design Procedure 
(Based on Ivankova et al., 2006) 

2.1 Quantitative Data Collection and Analysis 

A web-based questionnaire with closed and open-ended questions2 was applied with experts in the 
sport management labour market from the nine partner countries in the first phase of data collection 
(quantitative data collection). It was the objective of the quantitative data collection phase to examine 
the performance of competencies of current sport managers as well as the importance of these same 
competencies for future sport managers. The final standardised questionnaire was divided into five 
thematic blocks and translated into the languages of the respective project partner countries3. The 
first block dealt with questions about the individual and their employment. This was followed by 
questions about changes in working life due to commercialisation, digitalisation and 
internationalisation. The third block included semi-open questions about existing partnerships with 
institutions of higher education and recruitment processes within the organisation. The last two blocks 
dealt with competencies relevant for sport managers on the labour market. Respondents were first 
asked to rate their own performance concerning 72 selected competencies on a scale ranging from 1 
to 5 (1 = weak, 5 = excellent). In the fifth block the respondents were asked to evaluate the future 

                                                           

2 In the initial project application, the quantitative data collection phase was divided into two parts. In the first 
part, the objective was to collect data on current performance concerning specific competencies. In the second 
part, data on the future importance of these same competencies should have been collected. This approach was 
opted out due to practical reasons. The project team concluded that the sample size would be impacted 
negatively from two separate questionnaires. Instead, the quantitative data collection phase was conducted with 
one questionnaire including both research aims. 

3 The individual research teams were responsible for translation and quality assurance of the questionnaires. The 
project budget included professional translation costs.  
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importance of these 72 competencies in the field of sport management on a scale ranging from of 1 to 
5 (1 = not at all important, 5 = very important). 

The experts in the field of sport management were recruited in advance through purposeful sampling 
via e-mail or telephone by the national research teams. The experts occupied leading positions in 
various sports organisations from the pre-defined four sectors: (1) sport clubs, (2) sport federations, 
(3) public sector and (4) private sector4. Moreover, in their respective organisations, they are decision-
makers in terms of creating new jobs or functional areas and employing sport management graduates 
who are adequately qualified. It was the objective to recruit some 60 experts from each partner 
country for the first phase of data collection. After approval by the experts, they received a link via e-
mail to participate in the survey in the period between December 2017 and February 2018. Table 1 
shows an overview of the contacted sample as well as response behaviour.  

Table 1: Contacted Sample and Response Behaviour  

Country Contacted Sample Response Response Rate 

Czech Republic 243 67 28% 

Denmark 95 60 63% 

Finland 184 73 40% 

France 124 57 46% 

Germany 103 54 52% 

Greece 120 67 56% 

Lithuania 120 54 45% 

Norway 134 63 47% 

Spain 131 62 47% 

All Countries 1254 557 44% 

The sample included managers, directors, general secretaries, professors and other highly qualified 
individuals within the different sectors. Table 2 gives an overview on the sample distribution across 
sectors and countries. The gender distribution (in total 68 % male, 32 % female) varies between the 
partner countries in a range of 11 % female in Spain and 51 % female in Finland. The median age 
derived from the total sample is 40-44 years with differing ranges across the countries. Figure 1 in the 
Annex shows the age distribution across the partner countries. Concerning the level of education in 
the sample, some 16 % indicated to hold a licentiate or doctoral degree. Further 28 % and 45 % of the 
sample hold a Bachelor’s or Master’s degree, respectively. In total, some 90 % of the sample hold a 
University degree. In addition, some 44 % of the sample indicated to have majored in sport 
management. Sport management graduates resulted to be the dominant group in all countries except 
for the Czech Republic (13 %), where physical education (29 %) and other majors (37 %) dominated the 
sample.  

                                                           

4 Sport clubs include both those sport clubs, which employ professional athletes and usually compete in 
professional sport leagues, such as in football, basketball and handball, as well as non-profit sport clubs. Sport 
organisations from federations include sport confederations, associations and federations at national, regional 
and local level. Sport organisations from the public sector include, amongst others, municipalities, governmental 
authorities and institutions of higher education. Sport organisations from the private sector include, amongst 
others, sporting goods manufacturers, sport retailers and wholesalers, and sport marketing agencies. 
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Table 2: Sample Description  

Sector 
 
Country 

Sport  
Clubs 

Sport 
federations 

Public  
Sector 

Private  
Sector 

 
Total 

Czech Republic 34 7 17 9 67 

Denmark 21 11 15 13 60 

Finland 12 14 27 20 73 

France 12 16 16 13 57 

Germany 18 20 7 9 54 

Greece 16 17 18 16 67 

Lithuania 20 5 21 8 54 

Norway 23 23 10 7 63 

Spain 13 9 32 8 62 

Total 169 122 163 103 557 

Percent 30% 22% 29% 19% 100% 

The data was analysed at national level by the partners using SPSS, Excel and/or Webropol. For this 
concluding report, the data was additionally analysed descriptively at European level with a clear focus 
on competencies and trends. Furthermore, the results were used in order to create an Importance-
Performance Analysis (IPA) (3.1.4).  

2.2 Qualitative Data Collection and Analysis 

After discussing the findings first at national level and then among all research partners, adapted study 
objectives were determined. It was the objective of the qualitative data collection phase to gain a 
deeper understanding of the results of the previous quantitative data collection phase. Based on the 
study objectives, four central research questions concerning trends, competencies, job development, 
and recruitment emerged. Next, multiple sub-questions for each central question were formulated, 
resulting in the initial semi-structured interview guide. The interview guide was then reviewed by each 
of the partners and revised based upon their feedback. The final interview guide consisted of 12 open-
ended questions, divided into five sections: trends (2 questions), competencies (3 questions), job 
development (5 questions), recruitment (1 question) and further recommendations (1 question). In 
addition, a short questionnaire was prepared, in which interviewees were asked to indicate socio-
demographic information.  

In order to consider the specific characteristics of sport management in each of the nine countries, 
each project partner has translated and adapted a semi-structured interview guide5 and conducted 
the interviews (between November 2018 and February 2019), transcribed the resulting interview 
materials and analysed the interview transcripts. The goal was to recruit two experts in each of the 
four sectors (n = 8) in each country. Table 3 gives an overview of the interviews (n = 78) conducted in 
the respective countries. 

                                                           

5 The interview guides were adapted according to the national results of the previous quantitative data analysis. 
Specifically, the questions concerning top future competencies and fastest growing positions were adapted to fit 
the results of each sample.  
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Table 3: Overview of Qualitative Sample and Interviews  

Country Number of 
Interviews 

Duration Analysis Method Tool(s) used 

Czech 
Republic 

8 
60 minutes 
average 

Strauss, A. & Corbin, J. 
(1998). Basic of qualitative 
research: Techniques and 
procedures for developing 
grounded theory. 

Recorded materials, 
transcriptions, Atlas.ti 

Denmark 8 
45-75 
minutes 

Qualitative text analysis 

Recorded materials, 
transcriptions, open 
coding  

Finland 9 
45-70 
minutes 

Qualitative content 
analysis 

Recorded materials, 
transcriptions, Webropol 

France 
7 
 

51-106 
minutes 

Qualitative thematic 
analysis 

 

Germany 12 
34-58 
minutes 

Qualitative content 
analysis (Mayring, 2015) 

MAXQDA  
(927 coded segments in 
67 codes) 

Greece 8 
30-60 
minutes 

Qualitative analysis 
Initial questionnaire as a 
template 

Lithuania 8 
45-70 
minutes 

Qualitative analysis 
Recorded materials, 
transcriptions 

Norway 10 
60 minutes 
average 

Meaning concentration 
technique (Kvale & 
Brinkmann, 2009) 

Open coding with colours 
for different themes 

Spain 8 
30-45 
minutes 

Qualitative content 
analysis 

Recorded materials, 
transcriptions 

When choosing the interviewees, it was attempted at selecting individuals, who can be regarded as 
experts in the field of sport management, both from an academic and a practitioner’s perspective. In 
this context, it was agreed that the partners at national level select at their own discretion the 
individuals they deemed to be particularly suitable for being interviewed. Some partners, such as from 
the Czech Republic and Norway, decided not to select any individuals who had already participated in 
the quantitative survey, confronting the interviewees with the results of the previous survey. Other 
partners, such as from Germany, decided to include both individuals who already had participated and 
those who had not done so. While the former focused on gaining new insights regarding the four main 
themes in the qualitative survey, the latter were also interested in obtaining a deeper understanding 
regarding the four main themes based on previous responses. The partners ensured that the 
interviewees represent organisations from the four main sectors of the sport management labour 
market: (1) sport clubs, (2) sport federations, (3) public sector and (4) private sector. Table 2 in the 
Annex gives and overview of the sample.  

In alignment with post-qualitative perspectives on research, it is acknowledged that theory-free 
knowledge does not exist (Smith & Hodkinson, 2009) and as such, interpretation is partial and situated. 
Due to cultural differences and personal backgrounds, the research teams were responsible 
individually for analysing and interpreting the interview materials.  

In order to illustrate the results and their interpretation concerning the coded segments, exemplary 
quotes from the interview transcripts were extracted and (partially) translated into English for the 
national reports. The authors then reflected on the translations critically, in order to maintain the 
“voice” of the interviewees and avoid possible misunderstandings (Denzin & Lincoln, 2000; van Nes, 
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Abma, Jonsson & Deeg, 2010). Since not all quotes were translated into English, this concluding report 
excludes quotes as such6, in order to avoid possible confusion and frustration of the interviewees, as 
the words are literally not their own anymore (Temple, 2008).  

2.3 Discussion of Method 

The main objectives of the NASME project were to create a shared background for sport management 
education within nine European countries and to develop a set of recommendations for curriculum 
development, based on two phases of data collection and analysis. As has been pointed out earlier, 
the conditions between the nine countries vary greatly, e.g. in terms of the general and sport 
management specific labour markets and education systems. Therefore, differences at national level 
needed to be considered, when choosing an appropriate research approach that shall result in 
somewhat comparable data at European level but also deliver valuable information at national level.  

A mixed-methods sequential explanatory research design was applied (Ivankova et al., 2006), since it 
was deemed particularly suitable for meeting the research objectives. While there appear to be many 
advantages with this research design, procedural issues that have been encountered in the course of 
the project need to be highlighted. These procedural issues are referred to as issues of priority, 
implementation and integration by Ivankova et al. (2006). Depending on the objectives of a project, 
decisions concerning these procedural issues can either be made at the study design stage (top-down) 
or during the data collection and analysis process (bottom-up) and need clear communication within 
the project. Major decisions emerged in transnational project meetings at different stages of the 
NASME project and were made by the project leadership and the project partners. Each research team 
from the nine countries enjoyed much freedom in deciding on procedural issues based on the 
individual interests of the researchers. While most of the partners focused on the quantitative part of 
the research project, a few partners (Denmark and France) prioritised the qualitative part of the 
research project.  

Some basic parameters on the selection of participants, however, guided through the project. As for 
the quantitative data collection phase, a target population of 60 participants in each country was 
agreed upon. Concerning the qualitative data collection phase, at least eight interview partners were 
aimed at, whereby some would already have participated in the quantitative data collection phase and 
some others would have not done so. In addition, experts and decision-makers in the sport 
management labour market, representing sport clubs, sport federations, the public sector and the 
private sector, were targeted.  

A satisfactory sample size emerged in the quantitative data collection phase. However, without certain 
limitations, a larger sample might have been attracted. Although it was the initial objective to collect 
data on current competencies and future competencies in two separate phases, it was decided to 
combine both phases, in order to manage time constraints concerning data collection within the two-
year duration of the project. This decision, however, resulted in a rather extensive questionnaire, 
which some of the participants might have refused to answer in its current design (e.g. length, 
structure, focus). Since there have been differing samples sizes, both between countries and sectors, 
aggregated data both at European level and national level need to be treated with caution, as it was 
not decided to weight data. Therefore, two separate data collection phases are recommended in the 
future, in order to generate a larger sample size and to increase quality and reliability of the data. 

In the qualitative data collection phase, the research group used a semi-structured interview guide, 
which was developed mainly based on the results of the quantitative data collection and analysis. The 
interview guide included questions relevant for all groups and questions, which were adjusted to the 

                                                           

6 Some of the national reports used exemplary quotes from the transcripts within the respective national reports 
(available upon request). 
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specific conditions in the respective country. The process of qualitative data analysis would have 
required better co-ordination between the partners, concerning transcription rules, methods of 
analysis and translation, in order to draw substantial comparisons between the countries.  

It can be concluded that, based on the methodological approach applied in the NASME project and 
despite its limitations, the results provide valuable insights at national level. At European level, 
however, the results and implications need to be treated with more caution. 

3 General Findings and Results 

This chapter summarises the findings of the NASME project and is structured in three main parts. The 
first part focuses on all findings concerning the competencies, which are based on the quantitative 
data collection and analysis as outlined in the project application. The second part presents core inter- 
and intra-sectorial findings at national level. The final part explores future trends within the field of 
sport management, focusing on digitalisation, commercialisation and internationalisation. These 
results are derived mainly from the qualitative data collection and analysis. 

3.1 Competency Findings 

This sub-chapter presents the findings concerning current (3.1.1), future (3.1.2), core (3.1.3) and 
special competencies (3.1.4). Concluding, additional findings concerning competencies from the 
qualitative analysis are presented (3.1.5). 

In order to gain an overview of the findings, the top five competencies in the individual sub-chapters 
are identified for each country individually and are then compared to the overall findings at European 
level. The findings are based on mean averages of the variables. However, for better visualisation and 
clarity, the competencies are presented in diagrams by using their designations only7.  

Current competencies indicate the self-explicated performance of the respondents concerning the 72 
competencies of the online-questionnaire. Future competencies indicate the surmised importance of 
these same competencies for future sport managers. Next, core competencies are highlighted, 
implying those competencies with mean averages of 4.0 and above for both current and future 
competencies. These competencies show the major strengths in the field of sport management today. 
Finally, special competencies represent those competencies, which may have room for development 
in the future. They indicate competencies with a difference of at least 0.5 between future and current 
competencies. These competencies are then examined within an Importance-Performance-Analysis 
(IPA), in order to derive recommendations for curriculum development of sport management study 
programmes. 

3.1.1 Current Competencies 

When asked to rate their own current competencies in the area of sport management on a scale from 
1 to 5 (1= weak; 5 = excellent), the respondents averaged with all 72 competencies at a mean value of 
3.64 (n = 528). Table 4 gives an overview of the top five current competencies of the sport 
management professionals in our sample.  

                                                           

7 It is interesting to note the differences in self-explicated averages between the partnering countries. While the 
overall average of current competencies (scale from 1 to 5, with 1= weak and 5=excellent) lies at 3.64, the range 
goes from 3.42 (Denmark) to 3.91 (Greece). The overall average for future competencies (scale from 1 to 5, with 
1 = not at all important and 5 = very important) is much higher with 4.10 (and a range from 3.8 (Denmark) up to 
4.42 (Greece)). Table 3 in the Annex gives an overview of country specific averages.  
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Table 4: Top 5 Current Competencies of Sport Management Professionals (European and 
national results; n = 528) 

 

The self-ratings of the respondents regarding their current competencies in the area of sport 
management suggests a high qualification level for their current jobs. On average, the respondents 
regard themselves as especially competent with their ability to work autonomously, teamwork, 
desire to succeed, organisational skills and flexibility. The ability to work autonomously stands out 
and represents a top five competency in seven countries. Looking at the weaknesses of the 
respondents, we also find interesting results. Respondents from Denmark, for example, report lower 
on knowledge on welfare policies as well as on environmental concerns. Respondents from Germany 
and Norway, on the other hand, lack proficiency concerning sport tourism. In the case of Norway, this 
result is not surprising as sport tourism is not included the sport management curriculum. Almost all 
groups rank their performance concerning the ability to utilise big data as low.  

3.1.2 Future Competencies 

When asked to estimate the importance of competencies in the area of sport management in the 
future on a scale from 1 to 5 (1= not at all important; 5 = very important), the mean average for all 
respondents and all 72 competencies was 4.10 (n=516). This average implicates high expectations 
towards future sport managers in all sectors. Table 5 presents the top five future competencies8.  

                                                           

8 At first glance, this table requires further investigation. “Networking” results to be a top five future competency 
in four countries but is only ranked 11th at European level. “Organisational skills”, on the other hand, is ranked 
5th at European level and then only found in two further top five rankings at national level (1st in France, 2nd in 
Norway). Looking more closely, this competency is found in the top ten of all nine partners. A statistical analysis 
of variance (ANOVA) could test differences between the countries and follow-up tests could find where these 
differences are located. 
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Table 5: Top 5 Future Competencies Required of Sport Management Professionals (European 
and national results; n = 516) 

 

Of the 72 different competencies examined within the survey, the so-called “soft skills”, such as 
teamwork, decision-making skills and oral communication appear to be most important in the future. 
Teamwork is a top five future competency in six countries, and in the top position in four countries.  

It is interesting to note the different averages concerning self-assessed current competencies and 
future competencies across the countries. Especially concerning the importance of future 
competencies, this average is extremely high, limiting the significance of differences between the 
variables. The high difference between future and current competencies in Finland, Lithuania and 
Greece is striking and calls for a closer look at these sample groups. These groups, however, also had 
higher averages across all variables. The German and Norwegian sample groups, on the other hand, 
showed smaller differences between current and future competencies.  

3.1.3 Core Competencies 

In a next step, the so-called core competencies were identified and examined. These competencies 
average with mean values of 4.0 or above for both current and future competencies. These 
competencies represent the so-called unique selling propositions (USP) on the contemporary sport 
management labour market and within sport management study programmes, since they are the best 
performing competencies for the time being and regarded as particularly important in the future as 
well. Table 6 gives an overview of the top five core competencies at European level and for the 
individual countries.  
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Table 6: Top 5 Core Competencies in Sport Management (European and national results; n = 
516) 

Altogether, eleven core competencies were identified at European level. Besides the top five core 
competencies teamwork, ability to work autonomously, organisational skills, capacity to adapt to 
new situations and planning skills, as presented in Table 6, they also include oral communication, 
problem solving skills, desire to succeed, capacity to learn, social intelligence and significance of 
sport and physical activity in the society. Except for desire to succeed, the mean values for importance 
in the future are higher than for current performance and underscore their unique selling proposition 
in the sport management labour market and their significance for sport management curricula in the 
future. It is interesting to observe that the majority of the core competencies include generic skills 
(e.g. socio-communicative competencies) rather than (or on top of) sport management specific 
methods and professional competencies.  

3.1.4 Special Competencies 

Additionally, so-called special competencies were identified. These competencies are characterised 
by a difference of more than 0.5 in their mean averages regarding future importance and current 
performance and indicate room for further development in the future. Table 7 gives an overview of 
the top five special competencies at European level and for the individual countries9.  

  

                                                           

9 On account of large differences between the partner countries, the national reports give additional information 
and detail on these vital competencies which need extra development in the future.  
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Table 7: Top 5 Special Competencies in Sport Management (European and national results; n 
= 516) 

 

It is striking to see that three of the top five special competencies – digital marketing, use of virtual 
media/platforms in work and use of social media in work, relate to digitalisation, which is one of the 
global trends identified in the NASME project. Digital marketing emerged as an outstanding special 
competency, which is top five in all nine countries and ranks first in all countries, except for the Czech 
Republic and Spain. Sales management and marketing in general also promise to show room for future 
development. In order to make recommendations for curriculum development of sport management 
study programmes at European level, we analysed all special competencies in the overall sample 
(n=516).  

These recommendations are based on an Importance-Performance-Analysis (IPA), a tool, which has 
been developed originally by Martilla and James (1977) for the further development of marketing 
programmes. It applies a two-dimensional grid that allocates specific attributes into one of four 
quadrants according to their importance (Y-axis) and performance (X-axis). The four quadrants 
indicate strategic implications for the attributes. Concerning the special competencies identified and 
examined in our IPA, the first quadrant (Q1), concentrate here, refers to those competencies that are 
important for future sport managers, but in which current sport managers do not perceive themselves 
as performing well in their current working environments. These competencies need to be given most 
attention, when developing sport management programmes. In the second quadrant (Q2), keep up 
the good work, we find competencies that are important for future sport managers and in which 
current sport managers perceive themselves as performing well. The third quadrant (Q3), possible 
overkill, shows competencies, which are relatively less important in the future, but in which current 
sport managers perceive themselves to perform well. In the fourth quadrant (Q4), low priority, we 
find those competencies, for which both importance and performance ratings are lower than the 
average. These competencies should be given least attention, when developing sport management 
curricula (Oh, 2001). 

Self-explicated importance of future competencies (see 3.1.2) on the Y-axis and the respective current 
performance ratings (see 3.1.1) on the X-axis10 have been applied in the current IPA. Following Bacon 

                                                           

10 Oh (2001) discusses the application of the Importance-Performance-Analysis (IPA) in more detail. In addition, 
Wohlfart & Hovemann (2019) give recommendations on the application of the tool in higher education, including 
both the approach applied in the NASME project, but also make suggestions for alternative operationalisations. 
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(2003), a data-centred quadrant approach was used, which allocates the cross-point of the matrix to 
the mean values of importance (4.10) and performance (3.64) respectively. All 26 competencies, for 
which the difference between future and current competency was above 0.5 at European level have 
been considered. Figure 2 shows the result of our IPA. 

 

Figure 2: Importance-Performance-Analysis (IPA) of Special Competencies in Sport 
Management (European results; n = 516) 

Based on these results, different implications for curriculum development (see 4.2) can be identified. 
Out of the 26 identified and examined competencies, eleven are located within Q1 (concentrate here). 
Digital marketing, use of virtual media/platforms in work and use of social media in work are most 
important in the future and need to be improved. We find no competencies in Q3 (possible overkill). 
This result is not surprising, as the averages of future importance were almost entirely higher than the 
corresponding performance ratings. The matrix also highlights three competencies, networking, 
strategic planning and development and leadership skills, in which current sport managers are 
excelling and also need to excel in the future (Q2 – keep up the good work). Q4 shows those 
competencies, which can be given low priority in developing sport management study programmes at 
institutions of higher education in Europe.  

 

3.1.5 Additional Findings  

In addition to the results of the quantitative data collection and analysis, the qualitative data collection 
and analysis provided interesting results concerning further competencies, which will be important for 
future sport managers. In most countries, the interviewees repeatedly mentioned a passion or affinity 
for sport in general. General intelligence and common sense were also mentioned by various 
interviewees from all sectors. Furthermore, communication was continuously highlighted. In fact, the 
qualitative data analysis substantiated the findings from the quantitative data analysis that generic 
competencies are more important than subject-specific competencies for a large part of the sample.  

Other trends revealed by the qualitative data analysis, which impact on the sport industry are global 
awareness about environment and sustainability challenges. While the different trends demand 
different competencies in the future, there were competencies being pointed out as non-sector 
specific and important for any sport manager to handle changes in the sport industry. These 
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competencies include value-based leadership and co-creation between different sectors, academic 
fields, organsations and geograpical areas. 

3.2 Core Sectorial Findings  

It has been one of the main objectives of the AEHESIS project to identify current and future 
competencies in the four sectors of the sport management labour market (sport clubs, sport 
federations, public sector, and private sector). Sectorial differences at national level will most likely 
lead to the development of special courses for special target groups. Therefore, the examination of 
differences between and within the four sectors creates additional value. For this reason, the NASME 
project also followed the approach applied in the AEHESIS project and analysed the results according 
to sectoral affiliation of the individuals included in the sample.  

In the following, some of the findings from both quantitative and qualitative data analysis are 
highlighted. In general, it can be concluded that no major differences were found between the four 
examined sectors. The sectorial differences presented in this chapter derive from the overall European 
dataset11.  

The top 10 current competencies of each sector reflect the top 17 current competencies for all sectors. 
The ability to work autonomously stands out and ranks first in all sectors, as well as in the overall 
sample. The private sector appears to have the strongest deviation from the overall sample regarding 
the importance of future competencies based on sectorial differentiation. According to the results, 
project design and management will be very important (ranked 7th for the private sector and 22nd 
overall) for future sport managers. The use of social media in work (3rd for private, 16th overall) and 
digital marketing (5th for private, 14th overall) will also be of particular importance for this sector. The 
results also suggest seven core competencies (ability to work autonomously, capacity to adapt to 
new situations, desire to succeed, oral communication, organisational skills, planning skills and 
teamwork) to be significant in all of the sectors. 

However, some differences between the sectors occurred. Service orientation results to be a core 
competency only for sport federations and private sector, event leadership only for sport clubs and 
ethical commitment only for sport federations. Table 8 gives an overview of core competencies based 
on the sectorial analysis.  

Table 8: Core Competencies Based on Sectorial Analysis (European results; n=524) 

Sport Clubs 
(n=156) 

Sport Federations 
(n=114) 

Public Sector 
(n=157) 

Private Sector 
(n = 97)  

Ability to work autonomously 
Capacity to adapt to new situations (Flexibility) 

Desire to succeed 
Oral communication 
Organisational skills 

Planning skills 
Teamwork 

Capacity to learn Ability to work in an 
interdisciplinary team 

Ability to work in an 
interdisciplinary team 

Service orientation 

                                                           

11 The classification of the respondents into a sector followed a specified scheme based on the self-explicated 

assignment of the respondents into one of thirteen organisational types: Sector 1 (= Sport Clubs) included non-
profit and professional sport clubs. Sector 2 (= Sport Federations) included regional sport associations as well as 
national and central sport federations. Sector 3 (= Public Sector) included cities or municipalities, provinces, 
ministries, universities and other public sector organisations. Sector 4 (= Private Sector) included own company, 
private company and other organisations.  
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Event leadership Capacity for applying 
knowledge in practice 

Capacity to learn Social intelligence 
  
  Problem solving 

skills 
Capacity to learn Problem solving skills 

Social intelligence Communication skills 
and management 

The significance of 
sport and physical 
activity in the society Written 

communication 
Decision making skills 

Ethical commitment 

Problem solving skills 

Service orientation 

Social intelligence 

The significance of sport 
and physical activity in 
the society 

Most of the special competencies (see 3.1.4) appear to be relevant for the private sector. In addition 
to the 26 special competencies, which are relevant at European level, 23 additional competencies have 
potential for further development in this sector. Out of these competencies, the ability to make 
conclusions from research data and project design and management stand out most. The results 
show 32 special competencies for the public sector, 23 special competencies for sport federations  
and 19 special competencies for sport clubs. 

Some interesting differences between the four sectors in the partner countries are highlighted, as 
follows. The public sector in Denmark, for example, is currently in transformation away from being a 
tax-financed area with a high degree of freedom in respect to commercial aspects. Therefore, 
competencies such as service orientation and event leadership are becoming more important. In 
Germany, the results clearly show a trend to refining subject-specific competencies related to 
digitalisation and social media work in the private sector and sport clubs. It is interesting to note that 
knowledge of a second language also resulted to be one of the most important special competencies, 
especially in sport federations and the private sectors. Teamwork as a core competency has been 
identified in all of the four sectors in the Czech Republic, while the desire to succeed appeared to be 
relevant particularly for sport clubs. Additionally, representatives of the clubs highlighted knowledge 
of the respective sport in the interviews. Some interviewees from the public sector in Germany and 
in the Czech Republic mentioned patience and endurance as important competencies for future sport 
managers. After giving an overview regarding competency requirements of sport managers in Europe 
and in the nine partner countries, by considering sectorial differences, some of the key global trends 
influencing the working environments of sport management professionals greatly at present and in 
the future, will be discussed. 
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3.3 Future trends 

Based on the results of the quantitative data analysis, some 93 % of the survey participants perceived 
digitalisation of sport to affect their working areas at present and in the future. Some 85 % of the 
survey participants also believe that commercialisation of sport will affect their working area, and 
some 73 % suggest that internationalisation12 will have a similar impact. Table 9 shows the findings at 
national level and at European level. 

Table 9: Effect of Digitalisation, Commercialisation and Internationalisation on Working Areas 
(European and national results; n=557) 

Country Digitalisation Commercialisation Internationalisation 

Czech Republic 84% 66% 75% 

Denmark 87% 92% 75% 

Finland 100% 96% 80% 

France 88% 71% 63% 

Germany 98% 96% 66 %   

Greece 97% 84% 82% 

Lithuania 89% 83% 78% 

Norway 97% 89% 57% 

Spain 95% 85% 85% 

All Countries 93% 85% 73% 

The qualitative data analysis intended to obtain deeper insights concerning structural, process-related 
and situational aspects of the trends identified. In addition, it was the objective to give the 
interviewees the opportunity to talk about trends, other than digitalisation, commercialisation and 
internationalisation. 

The content analysis of the interviews provided a variety of aspects regarding the three mega-trends. 
It can be concluded that the interviewees perceived digitalisation, commercialisation and 
internationalisation as social processes that are interlinked more often than not. However, 
digitalisation has crystallised as a key driver within all of the interviewees’ working areas and as a key 
driver for the two other trends. According to the results of the qualitative data analysis, digitalisation 
means not only a social process, which facilitates the operations and working processes in the current 
sport management labour market, but also a driving force in creating new jobs in sport organisations. 

3.3.1 Digitalisation  

The content analysis suggests that digitalisation affects the work of the sport organisations 
represented by the interviewees in different ways. Some representatives of sport organisations from 
the private sector and from sport clubs associate digitalisation with internal structures and processes 
within their organisations. In addition, they also referred to an external perspective, including their 
customers, which demonstrates the contribution that digitalisation may make to the ongoing 

                                                           

12 The lowest reported impact on the working environments of sport management professionals is associated 
with internationalisation. In Norway, for instance, the sample included some smaller sport clubs with a regional 
or national focus, for which international activities are less important. In Germany, for example, interview 
respondents from the public and non-profit sectors argued that internationalisation does only have a minor or 
even no effect on their working environments. 
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commercialisation of sport within their sectors. However, there appeared to be a strong consensus 
between the representatives from the two sectors that internal and external digitalisation processes 
mean a prerequisite for future competitiveness in the sport business, rather than a mere trend that an 
organisation can follow or not. Nevertheless, it also needs to be considered that doubts and challenges 
associated with digitalisation processes in their organisations exist. For both sectors, but also more 
generally speaking, eSport may be a specific trend of the digital transformation, which sport clubs (e.g. 
from Germany) also attempt to capitalise on in entering new international markets. In Finland, for 
example, eSport represents the major free-time activity of men between 18 and 29 years of age. ESport 
or eFootball, more specifically, was also highlighted as a big social movement by interviewees in 
Lithuania. 

Interview data from Germany reveals a more reserved or reluctant stance concerning the trend of 
digitalisation in sport organisations from the public sector and sport federations. This reluctance may 
relate to challenges, such as finance, data protection and adaptation processes due to the age 
structures of employees within these sectors. Although being more cautious, these representatives did 
not doubt or question the necessity of digitalisation within their sectors but rather acknowledged that 
it would be a question of time within change management and reliant on the key stakeholders. In 
particular, representatives from sport federations reflected on challenges of acceptance within their 
specific, volunteer-dependent structures. 

3.3.2 Commercialisation  

The content analysis shows that commercialisation is a trend that seems to be strong for sport clubs 
and to some degree for sport federations and in the public sector, although it seems to be less 
emphasised for the latter. For the private sector, this trend does not necessarily exist, since it is by 
definition in the nature of private organisations to develop, produce and market commercial products 
or services. However, the interviewees in general do not regard commercialisation as a new trend (in 
particular in professional sport), but rather as a phenomenon that has already started and is still 
becoming more significant in the future. The German and Danish professional football leagues, for 
example, followed a Europe-wide trend, by increasing the number of kick-off times during a match day 
in their attempts at generating additional revenues from media companies. Similar to organisations 
from the private sector, representatives of sport clubs therefore regard making profits as everyday 
business, which can be further reinforced by the digital transformation and the entry in new markets 
abroad (internationalisation).  

Representatives of organisations from the sport federations regard an increasing need to engage in 
and increase commercial activities accompanied by a higher service orientation and quality, mainly 
because of external pressures that arise from competitive offers from the private leisure market, which 
include fitness clubs and health service providers (Bayle & Robinson, 2007). Non-profit sport 
organisations increasingly hold initiative partnerships with private sector organisations that most often 
take the form of sponsorships or in-kind support, in order to generate new income streams in addition 
to traditional types of financial support, such as grants and membership fees, or to professionalise 
their organisations. 

It can be concluded that commercialisation is an ongoing trend that affects sport organisations from 
all sectors, but is more emphasised with professional clubs and to a lesser degree with sport 
federations and public sector. However, the interview materials also suggest that not all respondents 
associate positively with the increase of commercialisation. 

3.3.3 Internationalisation  

By and large, our content analysis found relatively small differences on the perceptions of the 

interviewed representatives of sport organisations from the four sectors concerning aspects of 

digitalisation and commercialisation. However, concerning internationalisation, which has been 

identified as a third mega-trend in the quantitative data analysis, the interviewees ascribed different 
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meanings to the phenomenon, depending on the sector representing their organisations. Interviewees 

of organisations from the private sector and from sport clubs clearly associate internationalisation 

with commercialisation and growth opportunities. This observation might not comes as a surprise, 

since most of the organisations from these sectors in the sample are either globally operating 

corporations or sport clubs, which have already entered markets abroad. For these interviewees, 

internationalisation means reaching new target groups, but more generally speaking, the necessity of 

staying competitive in the market. Not only is internationalisation exemplified in aspects of 

commercialisation, but also in the fact that English is increasingly becoming the lingua franca in many 

private sport organisations. On the other hand, the representatives of sport organisations from sport 

federations and from the public sector emphasised the prevailing domestic reach of their activities 

and largely dismissed internationalisation as a relevant trend for them. 

Altogether, internationalisation seems to be the most controversial trend as perceived by the 
interviewees from all sectors except for the private sector. Therefore, the specificities of the individual 
organisational backgrounds and goals need to be appreciated particularly, perhaps even more 
cautiously as compared with the other two mega-trends when drawing conclusions. 

3.3.4 Special Trends 

In addition to digitalisation, commercialisation and internationalisation, participants were asked 

about other trends, which they perceive to affect the working environment of sport managers in their 

organisations at present and in the future. A few other trends emerged, whereby an increasing 

individualisation, public health issues, aspects of good governance in sport organisations, and 

environmental and sustainability challenges appeared to be most relevant in the nine countries.  

Individualisation is a phenomenon in almost all of the nine countries (particularly emphasised in 

Norway, Lithuania and France) and refers to the increasing interest of people to pursue alternative 

ways of sport, which gives them the liberty to decide about which sport they wish to exericse at which 

time and in which location. In some countries, these sports are predominantly practiced outdoors or 

in the nature (e.g. Norway). Individualisation might be further reinforced by the use of digital 

applications, such as fitness apps, which encourage people to do more sports individually or in small 

groups, such as walking, cycling and athletic training, and to some extent are able to provide their users 

with personalised fitness and exercise training schedules. Health insurance providers use these apps 

as a preventive measure, by incentivising their customers with monetary and non-monetary benefits, 

if they achieve certain pre-determined fitness goals, which may also include aspects of a healty lifestyle 

and healthy nutrition. This trend might present a great challenge for traditional non-profit sport clubs 

and associations with their rather fixed supply structures of sport services. The fitness industry 

(private fitness studios and gyms), however, might also need to be aware of the alternative sport 

movement and their competitive advantages in terms of price and flexibility regarding time and space.  

More generally speaking, sport and physical exercise appear to be getting more momentum in terms 

of public health (management). This trend has been reported by many interviewees from all sectors 

across the nine partner countries. Public health (management) as such presents one of the most 

important social issues (with opportunities and challenges) across Europe for the future. According to 

data from the World Health Organization (WHO), worldwide obesity has nearly tripled since 1975, 

which is the result of both an increased consumption of energy-dense foods and a decrease in physical 

activity caused by the increasingly sedentary nature of many forms of work, changing modes of 

transportation and inceasing urbanisation (WHO, 2018). In some countries, policy-makers and the 

business have developed somewhat negative associations with sport and pyhsical activity and paid too 

little attention to the benefits that sport and physical activity can bring about to tackle public health 

issues (e.g. risk of injuries), as has been suggested in interview data from Denmark, for example. 
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However, the image of sport and physical exercise has become much more positive recently. The WHO 

(2018) recommends every individual to engage in regular physical activity (60 minutes a day for 

children and 150 minutes spread through the week for adults), as one way of reducing risks of 

overweight and obesity. Sport and physical activity also provides opportunities to deal with increasing 

mental health problems in society. The positive image of sport and physical activity will most likely 

continue to grow in the future, as regular exercise is increasingly regarded as a solution to public health 

problems by health insurance companies. Therefore, this trend presents great (business and 

employment) opportunities for sport federations and sport organisations from different sectors, also 

in the context of start-up and entrepreneurship. A representative of a sport organisation from the 

private sector in France, for example, stated that this company started some 20 years ago as a one-

person-start-up with the purpose of offering physical activity services to work organisations to 

promote good health. Nowadays, this company employs some 120 people. 

As a result of an increasing demographic change in most of the nine partner countries, promising 

wealthy customer groups emerge. Senior citizens as a new target group provide new opportunities for 

sport and health organisations in various sectors (particularly empahsised in Finland). However, it 

needs to be pointed out that it will be a major challenge for the future to secure access to sport services 

to all members of society, such as (less affluent) senior citizens, people with special needs, people with 

chronic diseases and those who are somewhat exluded from sport and physical activity. In most of the 

nine partner countries, further processes of urbanisation can be observed, which might benefit those 

living in or moving to cities more than those who live in rural areas. Similar observations are apparent, 

when it comes to the increasing income gap (particularly emphasised in Finland). 

In most countries (particularly emphasised in the Czech Republic, France, Germany, Lithuania and 

Norway), there is an increasing need for sport organisations from all sectors to apply principles of good 

governance, such as accountability, transparency, transferability and participation13. This might be the 

result of an increased scrutiny of the citizens concerning debatable management and leadership 

practices in various sport organisations, such as national and international sport federations, sport 

clubs and in the context of international sporting events. In some countries, for example in France and 

in the Czech Republic, results from the qualitative interviews suggest that public services in general 

but also related to sport are increasingly rationalised. For a successful and effective implementation, 

these actions require an active involvement of all stakeholders in these policy processes and decisions 

based on evidence. In the good governance context, other concepts, such as value-based leadership 

and business ethics emerged. 

(Corporate) social and environmental responsibility and an increasing awareness of sustainable 

development has most certainly great potential to become a future mega-trend in the context of sport 

organisations. This trend is also reflected in the sport management literature, which currently calls for 

environmental impact studies of events (e.g. Dolf & Teehan, 2015; Wicker, 2018). In some countries, 

these aspects have been increasingly mentioned, for example in the context of leaving a legacy from 

mega sport events (e.g. France and Norway) and climate change (e.g. Finland, France, and Norway). 

For the organisers of national and international sporting competitions, sustainable transport 

arrangements present a major challenge in order to reduce the carbon footprint of their particpants 

and visitors. For the public sector and municipalities, in particular, sustainable transport arrangements 

in the context of urban planning (e.g. bicycle lanes and paths) will be a major issue for the future.  

                                                           

13 The principles mentioned by the interviewees largely contain the good governance principles of transparency, 
democractic processes, internal accountability and control and social responsibility as observed in national sport 
federations by Geeraert (2018).  
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As has been pointed out earlier, in most countries, teamwork and the ability to work autonomously 

represent key core competencies. These requirements may greatly relate to a trend that has been 

mentioned in some countries (e.g. Denmark) that in the future sport products and services will be to 

an increasing extent the result of co-creation processes, whereby different kinds of stakeholders 

contribute in different times and spaces. Further tendencies mentioned include entrepreneurial spirit 

(Denmark), and sport and public saftey (Finland). 

As with the mega-trends digitalisation, commercialisation and internationalisation, it is an absolute 

necessity for sport organisations to anticpate the opportunities and challenges concerning these 

special trends, in order to take full advantage. Moreover, it involves proper marketing research 

concerning the preferences of individuals and service orientation (“being close to the people”).  

Apart from a few exceptions, major sector-specific particularities concerning the other tendencies 

were not found. Therefore, it may present an interesting avenue for future research to enquire into 

the pecularities of these tendencies for the four different sectors. Altogether, the findings concerning 

other trends need to be treated with caution. The interview guide, which all nine partners applied in 

the qualitative data collection period, largely focused on the three mega-trends digitalisation, 

commercialisation and internationalisation. Therefore, the interviewees might have unwillingly been 

steered to focus particularly on these trends. Although all of the trends identified represent relevant 

meanings for the participants at the time of conducting the research, a more open approach for further 

research of trends in the area of sport management in the future is recommended.  

4 Discussion and Outlook  

This chapter discusses the findings of the NASME project concerning competencies of sport managers 
in Europe and in the nine partner countries. First, some conclusions in the light of the AEHESIS project 
(4.1) are drawn. Second, implications for institutions of higher education, in particular for curriculum 
development of sport management study programmes (4.2) and practical implications for the sport 
management labour market or the sport management business (4.3.) are presented. Subsequently, 
theoretical and practical limitations of the project will be discussed and critically reflected. This 
chapter ends with an outlook on possible avenues for future research in the fields of the sport 
management labour market and sport management education. 

4.1 Connection to the AEHESIS Project 

The AEHESIS project examined 60 different competencies of employees within public, non-
governmental and private sport organisations in order “to analyse the core competences as well as 
special competences required in [the] sport management area” (Petry et al., 2006). Since then, sport 
organisations from the different sectors in Europe have further professionalised in a fast growing 
environment with rapid changes. These developments bring about new competency requirements for 
sport management graduates of institutions of higher education to enter the labour market 
successfully. Therefore, a repeated study of competencies in the field of sport management was 
worthwhile. Some ten years after the AEHESIS project, an adapted questionnaire including 72 
competencies was developed and experts from sport clubs, sport federations, the public sector, and 
the private sector were asked concerning their current performance in and their perceived future 
importance of these competencies in the sport management labour market. Table 10 presents the 
main findings concerning core and special competencies. These competency categories include vital 
competencies in sport management and require special consideration for curriculum development of 
sport management study programmes at institutions of higher education in Europe.  

However, caution in making comparisons between the findings is needed, since the two projects 
adopted different conceptualisations of core competencies and special competencies. The AEHESIS 
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project defined core competencies as having a difference over 0.5 between future importance and 
current performance (future importance > current performance) and having a mean value of 4.0 and 
above for future importance and current performance. Special competencies have not been defined 
as such. Core competencies in the understanding of the NASME project are those competencies with 
a mean value of 4.0 and above for both future importance and for current performance. Special 
competencies have been defined as having a difference over 0.5 between future importance and 
current performance (future importance > current performance). 

Table 10: Comparing AEHESIS Core Competencies (Petry et al., 2006, p. 179) with NASME Core 
Competencies and Special Competencies  

AEHESIS  
Core Competencies (2007) 

NASME  
Core Competencies* 

NASME  
Special Competencies** 

Will to succeed  

Leadership 

Capacity for planning and 
organising 

Marketing  

Capacity to adapt to new 
situations  

Creativity  

Production 

Teamwork 

Oral communication 

Computing skills 

Interest in following the 
developments in the field 

1. Teamwork 

2. Ability to work 
autonomously 

3. Organisational skills 

4. Capacity to adapt to new 
situations 

5. Planning skills 

6. Oral communication 

7. Problem solving skills 

8. Desire to succeed 

9. Capacity to learn 

10. Social intelligence 

11. The significance of sport 
and physical activity in the 
society 

1. Digital marketing 

2. Use of virtual media / 
platforms in work 

3. Use of social media in 
work 

4. Sales management 

5. Marketing 

6. Customer relations 
management 

7. Ability to create new 
products or services 

8. Ability to utilise big data 

9. Sponsorship management 

10. Business intelligence in 
sport 

11. Financial management 

12. IT-skills 

13. Sports related legislation 

* All core competencies at European level. 
** Special competencies at European level that are represented in at least eight of the nine 
countries. 

When comparing the results, it can be observed that core competencies include methods and 
professional, as well as more generic competencies, such as socio-communicative competencies. 
Most of the core competencies, which have been identified in the AEHESIS project, have been 
confirmed as core competencies in the NASME project. However, there might be a tendency 
suggesting that the so-called “soft skills” are more vital today and continue to be in the future than 
ten years ago, which can be illustrated with the higher significance of teamwork in contemporary sport 
management, for example. Special competencies, as defined in the NASME project, give interesting 
insights for curriculum development, as they consider both current performance and future 
importance. It is an outstanding finding of the NASME project that competencies related to the global 
trend digitalisation (e.g. digital marketing, use of virtual media/platforms in work, use of social 
media in work, ability to utilise big data) will need to play a major role in future sport management 
curricula. In this regard, a clear development since the conclusion of the AEHESIS project can be seen. 
The AEHESIS report highlighted only one core competency, which may be related to digitalisation 
(computing skills). 
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The AEHESIS report presents recommendations for curriculum development for both Bachelor’s and 
Master’s degree sport management programmes. The report highlights the inclusion of at least 90 
ECTS of subject-specific sport management input within Bachelor’s degrees and 120 ECTS exclusive 
sport management related studies within Master’s degrees. Specific semesters for core subjects, 
opportunities to study abroad, internships (for the Bachelor’s degree) and sector-specific studies 
(Master’s degree) are recommended, as well. For Bachelor’s degree programmes, the report highlights 
the focus on running and developing activities, while management competencies need to be added 
within the Master’s degree programmes. Finally, the AEHESIS reports calls for content to be matched 
with the needs of the industry and to be designed in such a way that it contributes to increasing 
employability of graduates. 

The findings of the NASME project show clearly that the recommendations of the AEHESIS project have 
hardly been implemented at European level. Apart from a somewhat standardised approach in Spain 
to include specific sport management subjects within the sport science degrees14, there has not taken 
place any kind of harmonisation of sport management study programmes across and within individual 
countries.  

Therefore, the recommendations of the AEHESIS project can be underscored and it is suggested to 
allocate more ECTS credits for sport management-specific content. This suggestion is indeed more of 
a request, if employability of sport management graduates is to be promoted. Therefore, the two 
recommendations from the AEHESIS report are repeated: 

1. Curriculum for Bachelor in sport management should consist of minimum 50 % and hopefully 
67% of ECTS, which must be sport management subjects. 

2. For Master in sport management, 100 % of ECTS should be in sport management subjects or 
closely sport management related subjects. 

It is also recommended that lecturers in sport management actively conduct research in their fields of 
teaching. Only in this way, it can be ensured that sport management study programmes are based on 
high quality theory and research and that they allow for transferability of relevant knowledge and 
experience into practice. In this context, we urge institutions of higher education to reduce 
bureaucratic procedures in terms of adapting curricula of sport management study programmes. This 
would not only allow for transferring the latest relevant research findings into teaching practice, but 
may also motivate teaching staff to design diversified and inspiring learning activities. Furthermore, 
more dialogue between relevant stakeholders (e.g. institutions of higher education, academics, 
students, business, and politics) is recommended, when developing sport management curricula, in 
order to promote the fit between labour market and education, and to ensure in the best possible way 
that future sport management graduates acquire those competencies during their studies, which the 
labour market requires. Alumni of sport management degree programmes can be employed as a 
particularly relevant intermediate stakeholder group in contributing to curriculum development. In 
this regard, institutions of higher education are urged to expand their alumni work. In some countries 
(e.g. Czech Republic), this is already a reality as specified in the national law and in the accreditation 
rules.  

4.2 Educational Implications  

After having outlined the connection between the AEHESIS and NASME projects, educational 
implications from the NASME project will be discussed in more detail, as follows. The findings of the 
NASME project lead to interesting implications being worthwhile considering for institutions of higher 
education with sport management study programmes. In the light of these findings, twelve key 

                                                           

14 ECTS requirements, however, cannot be met for sport management input within sport science study 
programmes. 
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recommendations for curriculum development, special courses or non-academic training courses (e.g. 
Open University education) are developed, based on the quantitative data analysis concerning core 
competencies (3.1.3) and special competencies (3.1.4), as well as based on the analysis of the 
qualitative interviews.  

1. Develop teamwork through adjusted learning environments and assessment methods 

Based on the quantitative data analysis, teamwork resulted to be the top core competency at 
European level. Representatives of all sectors substantiated both the current performance but more 
importantly the future importance of this socio-communicative competency for sport managers within 
the interviews. Therefore, it is recommended to institutions of higher education to respond to this 
necessity, by implementing learning activities and assessment forms that involve teamwork between 
students. Group work on presentations, projects, case studies, etc. need to be guided and promoted 
by the teaching staff within specific modules. Furthermore, assessment forms such as group 
presentations, group essays or project reports need to be applied in order to assess the development 
of teamwork.  

2. Develop organisational skills through applied project management seminars 

Organisational skills appeared to be a vital competency for sport managers today and in the future. 
Sport management study programmes need to give students the opportunity to develop, practice and 
refine these skills. It is strongly recommended to implement a seminar for applied project 
management at both Bachelor’s and Master’s degree level. According to competency development, 
the Bachelor’s seminar should be closely guided and supported by the teaching staff. Students in the 
Master’s programmes should further develop their organisational skills and therefore be given more 
freedom in the implementation of a particular applied project. This would create a better link to the 
labour market and help students in their decision-making process concerning future employment. Case 
study competitions could be an additional way of organising this learning process. Furthermore, it is 
recommended to include general modules for study orientation within Bachelor’s and Master’s 
programmes. These modules could include information on study process planning, organisation of 
study abroad periods or organisation of internships during the study programmes. Having students 
organise annual career fairs promotes a closer cooperation with the business while developing 
organisational skills and increasing the personal network of the students. Finally, it is recommended 
to promote formats or offers from career services and similar support services of the institutions of 
higher education, which are aimed at assisting students in their transition from study to work. 

3. Develop digital competencies by integrating or strengthening subject-specific courses 
concerning (applied) digital marketing and social media management 

Digital marketing stands out as the top special competency, and necessitates particular action within 
curriculum development. Digital marketing is emphasised as the most important future competency 
to be developed. This finding is substantiated by the Importance-Performance-Analysis (IPA), which 
allocates digital marketing into the first quadrant (Q1 = concentrate here). Applying social media in 
work and general marketing are located in the first quadrant, as well. Based on these findings, it is 
recommended to integrate a mandatory module of (applied) digital marketing in all Bachelor’s 
programmes and to give students the opportunity to refine these skills optionally with more emphasis 
on strategic and international aspects in the Master’s programmes. Based on sound theoretical input, 
this module should also focus on the application of social media management in work. 

4. Implement or expand the use of virtual media platforms in learning activities  

Based on the alleged importance of virtual media platforms, the implementation or expansion of 
blended learning tools in some of the modules is recommended. Virtual media platforms promote 
discussions between students and teaching staff, as well as between students outside of contact hours 
in the classroom. Furthermore, teaching staff can provide additional learning materials and in doing so 
better accentuate independent learning, as a method to give students the opportunity to develop 
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working autonomously. Concluding, virtual media platforms offer an abundance of assessment 
methods that are transparent for students and efficient for teaching staff. In addition, it is 
recommended to use the flipped classroom method more often as an alternative to the traditional 
lecture format (Bergmann & Sams, 2012). It is the idea of the flipped classroom method to reverse the 
traditional learning environment, by delivering content outside of the classroom, often through online 
lectures, and directing the application and discussion of the lecture contents to the classroom. 

5. Integrate (compulsory) internships in study programmes (Bachelor and Master) 

The analysis of the interviews shows that across all nine partner countries and across all four sectors 
internships appear to be very important for future sport managers. Although the representatives often 
demand internships to last for at least three months, a compulsory internship period of a minimum of 
six weeks within the Bachelor’s programmes and an optional internship period of a minimum of six 
weeks within the Master’s programmes at institutions of higher education is recommended15. Strong 
cooperation and networks with the industry could help students of the respective programmes to 
better acquire internship positions within the organisations. Internships give students the opportunity 
to apply theoretical knowledge in practice and become acquainted with potential employers and 
colleagues in their future working areas. Social competencies and organisational skills are also refined 
through internships.  

7. Develop ability to work autonomously through independent learning and adapted assessment 
methods 

Graduates of sport management study programmes need to be able to work autonomously. The 
results from both the quantitative and qualitative data analysis highlight the diversity of competencies, 
which students need to develop during their studies. Promoting the ability to work autonomously 
through independent learning periods with clear assignments is therefore strongly recommended. 
Group assignments, where group members work individually before reporting to their group, could 
also help develop and improve this competency and strengthen socio-communicative competencies. 
It is also recommended to adjust assessment methods towards written (scientific) communication 
from the early stages in the study programmes. Furthermore, in order to promote autonomous work, 
the final thesis of sport management study programmes should contribute a minimum of 10 % of the 
final grade for Bachelor’s programmes and 30 % of the final grade for Master’s programmes. In this 
context, it is suggested that for both Bachelor’s thesis and Master’s thesis, there is an orientation and 
guidance towards this final academic paper from early on, for example through specifically tailored 
thesis seminars. 

8. Develop sponsorship and customer relationship management skills through role-playing 
situations  

The Importance-Performance-Analysis (IPA) yielded the subject-specific competencies of sponsorship 
management and customer relationship management (CRM) within the first quadrant (Q1 = 
concentrate here). Therefore, it is recommended to include role-playing situations within seminars 
and as assessment methods that focus on these topics. These activities are particularly relevant for 
practice, since sport managers need to assess and negotiate sponsorship proposals and communicate 
with customers face-to-face more often than not. The seminars need to be supplemented with sound 
theoretical input and current research findings in the field. In order to enhance networking 
opportunities for students, it is recommended to invite guest lecturers being experts in the relevant 
fields.  

                                                           

15 Sport management study programmes with the compulsory entry requirement of working experience 
from the field (e.g. Haaga-Helia University of Applied Sciences) may not require an internship within the 
curriculum. 
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9. Develop financial management competency through case studies and business 
simulations 

Financial management skills are also located in the first quadrant of the IPA (Q1 = concentrate here). 
Next to theoretical knowledge on financial management (as well as specifics of the sport sector in this 
area), the implementation of practical assignments is recommended. Real life scenarios from external 
(partner) organisations could be analysed. Another possibility is to integrate specific case studies or 
conduct a business simulation within a specific seminar on financial management.  

10. Develop knowledge of the changing trends in the society within a colloquium on current 
trends and innovation in sport management 

The last subject-specific competency found in the first quadrant of the IPA (Q1 = concentrate here) is 
knowledge of the changing trends in the society. A colloquium on current trends and innovation in 
the field of sport as an elective in the Master’s programmes is recommended. Such a format specifically 
allows lecturers to transfer their latest diversified and relevant research findings into teaching 
practice. In doing so, the experiences from this format could deliver valuable information for aligning 
the sport management curriculum to the realities on the sport management labour market and in 
society as a whole. Next to an interesting exchange between students and lecturers of interdisciplinary 
sport science areas, this arrangement could also lead to an increased interest in research as a career 
opportunity in the near future. External partners should also be involved as guest speakers, again 
strengthening the ties between education and business. 

11. Promote foreign language courses (Bachelor’s degree) and integrate English as a 
classroom language (Master’s degree) 

Knowledge of a second language appeared to be very important across all nine partner countries. It is 
recommended to obligate students to take at least one course in a foreign langue within the Bachelor’s 
degree programmes. Since English is becoming increasingly lingua franca in many sport organisations 
in the private sector, English language courses are recommended, in particular. Enhanced foreign 
language skills will prepare students for the increasing internationalisation of at least some sectors in 
the sport management labour market. Furthermore, the integration of English as a classroom 
language in subject-specific sport management modules within Master’s degree programmes is 
recommended, in order to improve technical terminology (business language) with the students.  

12. Promote international exchange of students, lecturers and researchers 

In addition to promoting foreign language skills, international exchange for both students and 
teaching staff needs to be strongly encouraged, by further developing exchange programmes and 
reducing inequalities, which existing exchange programmes (e.g. Erasmus) in terms of accessibility 
partly produce. The results of both the quantitative and the qualitative data analysis show the 
increasing importance of internationalisation in the context of sport management. Organisations are 
becoming more international and demand flexibility. Sport management study programmes in Europe 
should use the opportunities given by EU-funded exchange programmes by inviting international 
guest lecturers and advocating a semester abroad for students. Studies show the importance and 
value of such exchanges on both personal and subject-specific levels. Furthermore, international 
cooperation and exchange needs to include research activities, such as Europe-wide research projects, 
whereby institutions of higher education, business organisations and non-governmental organisations 
collaborate. Encouraging international research cooperation and transferring their diversified findings 
into teaching practice in sport management study programmes contributes to a better fit between 
labour market and education. 

6. Implement generalist education with sector-specific electives 

The NASME findings show little to no differences concerning core and special competencies between 
the four sectors sport clubs, sport federations, public sector and private sector, which is reflected in 
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the recommendations outlined above. Concluding, it is recommended to focus on a generalist sport 
management education in Europe, both at Bachelor’s and at Master’s level. However, sector-specific 
aspects need to be recognised. They justify differentiation within the study programmes and the design 
of specific courses for specific (sectorial) target groups. Sector-specific electives in the Master’s 
programmes as a reasonable response to these differences is suggested. However, the NASME findings 
substantiate a generalist approach to promote employability on the sport management labour market 
at European and national level rather than a sector-specific sport management education. 

Table 11: NASME Recommendations for Curriculum Development in Sport Management Study 
Programmes 

NASME Recommendations for Curriculum Development in Sport Management Study Programmes 

1. Develop teamwork through adjusted learning environments and assessment methods 

2. Develop organisational skills through applied project management seminars 

3. Develop digital competencies by integrating or strengthening subject-specific courses 
concerning (applied) digital marketing and social media management 

4. Implement or expand the use of virtual media platforms in learning activities  

5. Integrate (compulsory) internships in study programmes (Bachelor and Master) 

6. Develop ability to work autonomously through independent learning and adapted 
assessment methods 

7. Develop sponsorship and customer relationship management skills through role-playing 
situations  

8. Develop financial management competency through case studies and business simulations 

9. Develop knowledge of the changing trends in the society and innovations in sport within a 
colloquium on current trends and innovation in sport management 

10. Promote foreign language courses (Bachelor’s degree) and integrate English as a classroom 
language (Master’s degree) 

11. Promote international exchange of students, lecturers and researchers 

12. Implement generalist education (Bachelor's degree) with sector-specific education and 
electives (Master's degree) 

Concluding, the findings of the previous AEHESIS project can still be considered relevant today and are 
further substantiated and supplemented by the findings of the NASME project. Table 11 above gives 
an overview of the NASME recommendations for curriculum development in sport management study 
programmes in Europe. In the following, the implications of the NASME findings for the sport 
management labour market are discussed. 

4.3 Practical Implications 

As with the educational implications, the findings of the NASME project also have interesting 
implications for the future of the sport management labour market. What is needed is an alignment 
of these implications between institutions of higher education and business to create most benefits 
for all stakeholders. Based on these thoughts and the NASME results, seven recommendations for an 
improved link between sport business and higher education are developed, based on future 
competencies (3.1.2) and the analysis of the qualitative interviews.  

If it is assumed that there exists a metaphorical contract (Jensen & Meckling, 1976; Wohlfart et al., 
2019) between the labour market and the education system, in which, based on the central postulates 
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of the Bologna Declaration, the labour market assigns the education system to qualify future sport 
managers according to its requirements, then the objectives of this contract may fall short. 
Information asymmetries, resulting from a lack of institutionalised cooperation and coordination 
between the two contractual parties lead to such a situation. There seem to exist somewhat loose and 
random forms of cooperation and dialogue, mainly based on personal contacts and previous 
affiliations.  

In the interviews conducted in the NASME project, representatives of different sport organisations 
complained about the theory-focused education, which does only to a low degree proves to be 
applicable in the industry. Furthermore, they emphasised a lack of transparency regarding the design 
of sport management study programmes. What the labour market seeks is graduates with practical 
experience and a high capability in applying knowledge. In particular, representatives from the private 
sector expressed their doubts about academic sport managers. Previous work experience, personal 
contacts and knowledge of the business play the biggest role in the decision of hiring new employees. 
Concluding from these thoughts and results, it could be argued that there is a “big gap” between the 
labour market and the institutions of higher education. 

The results of both the quantitative and qualitative data analysis highlight the demand for an affinity 
to sport, teamwork, and what was summed up as “passion and attitude” of future employees across 
all nine partner countries. Concerning the increasing internationalisation, the development of 
intercultural competencies as well as foreign languages was also repeatedly emphasised.  

The NASME project aimed at decreasing the gap (expressed in information asymmetries and partly 
diverging interests) between the labour market and institutions of higher education within sport 
management to provide a better match between qualifications required and qualifications provided, 
and in doing so, allow for a better fulfilment of the metaphorical contract. Altogether, seven 
recommendations have been developed, which may be useful to better link education and business. 
These recommendations take more the form of requests addressed at the sport organisations in the 
four sectors in all countries and are presented in Table 12.  

  



30 

 

Table 12 NASME Requests to Sport Management Labour Market in order to Decrease the Gap 
between Business and Education 

NASME Requests to Sport Management Labour Market in order to Decrease the Gap between 
Business and Education 

1. Being open for dialogue with institutions of higher education  

2. Offer reputable internships for students at both Bachelor’s and Master’s level 

3. Enter into long-term cooperation with institutions of higher education 

4. Support applied research through final thesis work 

5. Provide case studies from real life for students to practice on 

6. Proactively reach out to students and graduates  

7. Offer jobs or trainee positions for young professionals in the field 

1. Being open for dialogue with institutions of higher education  

The first step in decreasing the gap between business and education would be an increased dialogue 
between representatives of higher education study programmes and sport organisations. Different 
formats for this dialogue are possible at different levels. Dialogues can take the form of conferences, 
podium discussions, workshops and networking events. It is important to note that it is not the labour 
market to be solely responsible in shaping the education of future sport managers. Rather, the 
implementation a dialogue is needed, in which both actors can learn from each other and thus better 
understand the reasons behind the curricula and entry requirements respectively. The dialogue will 
certainly also need to involve other stakeholders, such as political actors at regional, national and 
European level. 

2. Offer reputable internships for students at both Bachelor’s and Master’s level  

In order to gain work experience, students need opportunities to work. Alongside the 
recommendation for institutions of higher education to integrate compulsory internships within sport 
management study programmes, the wish towards the labour market to offer reputable internship 
positions for sport management students is expressed. Internships can be beneficial for both sides if 
guided and taken seriously. Issues of student’s insurance were raised in some countries (e.g. Norway, 
Spain and Greece), since they present barriers for students to gain work experience. In Germany, a 
new law on minimum wages sets barriers for students to gain work experience in voluntary internship 
arrangements, since only mandatory internships are exempt from the law on minimum wages. There 
is a need for the labour market to support institutions of higher education in raising these issues on a 
policy level (e.g. in discussing alternative ways of compensations, such as scholarships). In particular, 
it can be assumed that students at Master’s level already possess a set of qualifications and experience, 
which enables them to create value during an internship for sport organisations.  

3. Enter into long-term cooperation with institutions of higher education 

An institutionalised and well-coordinated cooperation between external business partners and 
institutions of higher education is of utmost importance if the objective of a better match between 
labour market requirements and qualifications offered by institutions of higher education is to be 
achieved. Forms of cooperation need to be long-term and should include organisations from different 
sectors, thus considering the diversity and heterogeneity of the field. Cooperation could include 
applied project management scenarios, research projects, and external presentations from 
representatives of the organisations within study programmes as well as visits of students in the 
respective sport organisations. Students have the advantage to look behind the scenes, and they can 
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apply their skills to contribute to resolve real-life problems. Sport organisations also profit from such 
arrangements, as they can screen prospective interns and employees.  

4. Support applied research through final thesis work 

Through cooperation and internships, sport organisations obtain insights into the skills and 
competencies of students and the contents being covered in sport management study programmes. 
The qualitative interviews indicated that many organisations, which collaborate with institutions of 
higher education, use such collaborations for preparing and supporting the final thesis of Bachelor’s 
and Master’s students. This offers real field work for the students and has the goal to give concrete 
and valuable suggestions for further development in the respective organisation.  

5. Provide case studies from real life for students to practice on 

Concurrently, labour market representatives should provide case studies that exemplify real life 
situations in business and give students the opportunity to practice on. Institutions of higher 
education function as a protected space, in which making mistakes and practicing, and thus improving, 
need to be allowed and promoted. Using real life cases gives practice sessions credibility and can 
further motivate students to get involved. 

6. Proactively reach out to students and graduates  

Furthermore, the labour market is advised to proactively reach out to students and graduates of sport 
management study programmes. It is conceivable to create open-door days for students and 
graduates alike for a look behind the scenes. Contributing to career fairs or similar formats from the 
career services of institutions of higher education would also decrease the gap between business and 
education. In addition, representatives of sport organisations are invited to participate in mentoring 
programmes for young professionals. In this context, the work of alumni networks also plays a vital 
role. Graduates of sport management study programmes should be encouraged to get involved in the 
alumni network of their former school or university. They could also serve as mentors to students. 

7. Offer jobs or trainee positions for young professionals in the field  

Similar to the request of offering reputable internship positions, institutions of higher education 
depend on the labour market to offer their graduates career opportunities. Trainee programmes for 
young professionals and aspiring young leaders could offer an interesting avenue for both the 
organisations (of all sectors) and for graduates of sport management study programmes.  

Concluding, the importance of an improved dialogue between higher education and the business is 
accentuated. There is a need for both parties to make a step towards the other if sport management 
as a field is to grow further and advance professionally. 

4.4 Limitations 

Considering the findings and implications of the NASME project for business and education, this 
chapter summarises the limitations of the two-year project. While the methodological limitations are 
summarised in chapter 2.3, this chapter presents the limitations of the results, the derived implications 
and the overall project from the perspectives of the respective partners.  

The project aimed at generating relevant findings at both European and national level. As the project 
partners were individually responsible for the acquisition and execution of both data collection phases, 
the aggregation of the individual data sets to one large sample needs to be reflected on carefully. The 
concluding reports of all nine partners give recommendations at national level and therefore need 
particular attention. The nuances and individual focus points of the national reports add much value 
to the overall presentation of the results and implications in this concluding report. 

The partners considered various target groups for the acquisition of questionnaire respondents and 
interview partners, including Bachelor’s students straight from school, Master’s students continuing 
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their studies immediately after their Bachelor’s degree as well as Master’s students in Universities of 
Applied Sciences with previous work experience. The presented educational implications therefore 
need adaptation for each partner institution and the respective goals at national level. 

Furthermore, the classification of the respondents of the quantitative data into one of the four 
specified sectors posed difficulties on account of national differences and sport structures. Due to 
different interpretation (and/or translation) of these sectors, the national reports will deviate in part 
from the sample numbers presented in this final report.  

It needs to be emphasised that the results are neither representative for the individual countries nor 
for Europe as a whole. Therefore, the implications are kept generalist and need to be reflected on 
carefully. National policies must be taken into consideration, as these will have different effects on 
both sport organisations and institutions of higher education, which could represent barriers to the 
effective implementation of the NASME recommendations. 

4.5 Summary and Outlook 

In order to sustain the ongoing growth on the heterogeneous European sport labour market, sport 
organisations from different sectors, such as sport clubs, sport federations, public sector, and private 
sector, require a highly qualified and flexible workforce. This workforce needs to bring in an 
increasingly diverse set of competencies. While the focus in sport management was on professional 
competencies some 20 years ago, it is now a much more balanced set of competencies, including 
personal competencies, activity and action competencies and socio-communicative competencies, 
which future graduates of sport management study programmes in Europe need to possess. 
Concluding, professional competencies are still very relevant, but it is becoming more important for 
these graduates to possess generic competencies to communicate the skills they have or use them in 
cooperative work environment settings. The high importance of generic competencies can be regarded 
as a key finding of the NASME project, in particular in comparison to the AEHESIS project. Furthermore, 
digitalisation, in particular, presents a major global trend that affects sport organisations in all of the 
four sectors concerned. This effect is, for example, reflected in the high rank of digital marketing as a 
special competency across all nine countries participating in the NASME project. The findings suggest 
that there is only little variation concerning competency requirements between the organisations of 
the examined sectors.  

It can be concluded that many of the recommendations of the AEHESIS project concerning curriculum 
development for sport management study programmes are still relevant today, and that important 
additional recommendations emerged from the NASME findings. As has been outlined in the AEHESIS 
report, a clear focus in sport management specific subjects or modules at both Bachelor’s and Master’s 
level is emphasised. Since no noticeable differences between sectors exist, the focus on a more 
generalist sport management education at Bachelor’s and Master’s level is recommended, while 
considering some sectorial specificities within electives at Master’s level. Twelve key 
recommendations for curriculum development of sport management study programmes in Europe 
have emerged from the NASME findings. These recommendations include, for example, the promotion 
of teamwork as a core socio-communicative competency through adjusted learning environments and 
assessment methods, the promotion of organisational skills and the application of theoretical 
knowledge into practice through project management seminars, and the inclusion of (applied) digital 
marketing and social media management courses to develop digital competencies with future 
graduates. In addition, a closer co-operation between the sport labour market and institutions of 
higher education is needed. In this regard, seven recommendations for sport organisations have been 
developed, including openness for dialogue with institutions of higher education, high quality 
internships for students, and the initiation of long-term partnerships with institutions of higher 
education in the context of applied research projects and thesis work. 
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The NASME project has generated a set of interesting findings, which will serve for better 
understanding sport management education in Europe. The findings from the NASME project 
supplement the conclusions from the AEHESIS project. The derived recommendations will contribute 
to improving sport management curricula in the project partner countries. A continuation of research 
activities in the sport management labour market as well as in sport management education is strongly 
recommended, both at national and European level. This call for future research will also include 
another Europe-wide project on the future of sport management education, which could focus on 
evaluating the NASME recommendations concerning different stakeholder groups. In addition to the 
labour market and institutions of higher education, the inclusion of the perspectives of current sport 
management students and graduates is advised. Furthermore, an understanding needs to be obtained 
on how the key global trends influence sport management organisations and institution of higher 
education and new key trends need to be identified. A continued mix of qualitative and quantitative 
research in this area seems to be a vital next step for sport management to continue its path towards 
professionalisation. 
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Table 1: NASME Project Partners and respective Researchers 

Country University and Institute Role within Project Researchers 

Czech Republic Masaryk University Project partner  Jana Nova (Board) 

Denmark University College of Northern Denmark  Project Leader Jens Peter Sørensen (Board) 
Morten Nørgaard 

Finland Haaga-Helia University of Applied Sciences Project partner Kari Puronaho (Board) 
Osmo Laitila 
Ville Puronaho 

France University of Montpellier Project Partner Nathalie Le Roux 

Germany Leipzig University Project Partner Olivia Wohlfart 
Sandy Adam 
Martin Kaden 
Gregor Hovemann 

Greece Democritus University of Thrace Project Partner George Kosta 
Efi Tsitskari 
Georgia Yfantidou 
Ourania Matsouka 
Kosta Astrapellos 

Lithuania Mykolas Romeris University 
 

Project Partner Vilma Cingiene 

Norway Norwegian School of Sport Sciences  Project Partner 
 

Berit Skirstad (Board) 
Anna-Maria Strittmatter 
Allan Bennich Grønkjær 

Spain University of Castilla-La Mancha 
 

Project Partner 
 

Leonor Gallardo 
Jorge García Unanue 
José Luis Felipe 
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Javier Sánchez Sánchez 
David Cabello 
Enrique Colino 

 

 

Figure 1: Age Distribution of EU Sample across Partners (n=555) 
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Table 2: Overview of Sample of Interviews (Qualitative Data Collection) 

Country Sector Gender Age Position Education Educational 
Context 

General  
Work Experience 
(in years) 

Specific 
Work Experience 
(in years) 

Czech 
Republic 

2 from each 
sector 

5 male, 
 
3 female 

Mean: 48,4 
 
Min: 43 
 
Max: 56 

Head of the Department 
for Sport and Education 
(City) 
Member of the City 
Council responsible for 
sport; Manager, director 
of sports projects; 
Lecturer and chairman of 
the association; 
Chairman of the 
Association; Chairman of 
the Association; 
Chairman of the Board; 
Business and marketing 
director 

High school (x4) 
Master (x4) 
 

Physical 
Activity 
Education 
 
 

 
  
 

Mean: 27,4 
 
Min:24 
 
Max: 33 

Mean:10,3 
 
Min:2,5 
 
Max:26 
 

Denmark 2 
Representatives 
of each of the 4 
Sectors 

7 male, 
 
1 female 

Mean: 54 
 
Max: 72 
 
Min: 34 
 

Chairman of the Board 
Manager 
Head of Department 
Event Manager 

Bachelor 
 
Master 
 
Vocational 
training 

Economics 
Sport & 
Education 
 
Physical 
science 
 
Journalist 
 
Sport Sciences 

Mean: 36 
 
Min: 7  
 
Max: 42 
 

Mean: 16,75 
 
Min: 5  
 
Max: 39 
 

Finland 2-3 from each of 
the 4 sectors 

7 male, 
 
2 female 

Mean: 48 
 
Min: 39 
 
Max: 57 

Secretary general, 
Special Advisor, Director 
of Sports, Senior officer, 
Chairman, Head of 
Marketing Cooperation, 
CEO, CEO, CEO 

M.Sc. (x7) 
 
M.Sport studies 
(x2) 

Sport 
management 
(7) 
 
Engineering 
 

Mean: 18 
 
Min: 5 
 
Max: 29 

Mean: 18 
 
Min: 5 
 
Max: 29 
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Sport studies 

France Club (n=1), 
National Sport 
Federation 
(n=4), Private 
(n=2) 

7 male Min: 29  
 
Max: 60 

President, 
DTN,  
Head of service, General 
secretary, CEO 

From bac to 
Master degree 

High diversity 
(sport 
management 
/ political 
sciences, 
physical 
education, 
bachelor) 

Min: 5  
 
Max: 20 

 

Germany 3 from each of 
the 4 Sectors 

11 male, 
 
1 female 

Mean: 44,4 
 
Min: 34 
 
Max: 52 

Managing Director 
General Secretary 
Commercial Manager 
CEO 
Senior VP 
Senior Project Manager 
Senior Team Head 
Professor 

Diplom 
 
MBA 
 
Magister 
 
Bachelor 
 
Dr.  

Economics 
 
Sport & 
Economics 
 
Sport 
Education 
 
Sport Sciences 

Mean: 19 
 
Min: 9 
 
Max: 25 

Mean: 8 
 
Min: 0,25 
 
Max: 25 

Greece 4 sectors 5 male, 
 
3 female 

Min: 45 
 
Max: 57 

Head of Department, 
Director of Marketing, 
CEO, 
Owner of company, 
Consultant 

Bachelor 
  
Masters 
 
Ph.D. 

Business 
 
Sport 
Management 
 
Physical 
Education 

Min: 20 
 
Max: 25 

Min: 2 
 
Max: 15 

Lithuania 2 from each of 
the 4 Sectors 

4 females, 
 
4 males 

Mean: 41 
 
Min: 28  
 
Max: 49 

Marketing director 
Director (4) 
Secretary general (2) 
Owner 
 

Master  
 
Bachelor 
 
Executive 
master in sport 
organization 
management 
 
Doctor  

Management 
and Business 
Administratio
n (3) 
 
International 
Trade 
 
Physical 
Education (2) 

Mean: 17 
 
Min: 3 
 
Max: 24 
 

Mean: 6,5 
 
Min: 1 
 
Max: 10 
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Social Sciences 

Norway sport org + 
public sector (4) 
sport org(1) 

sport club 
(2) 
public (1) 
private (2) 

4 male 
6 female 

Mean: 48.6 
Min: 30 
Max 60 

5 CEOs 
2 Director 

1 professor 
1 head of Sport  
1 head of marketing 

High School 
Master 
Bachelor PhD,   
MBA 

Sport 
management 
(3) 
Social science 
Psychology  
Marketing 
Pedagogics 

Mean: 60 Mean 13.4 
 
Min: 0,5  
 
Max: 27 
 
 

Spain 2 for each sector 7 male, 
 
1 female 

Mean: 49.1 
 
Min: 35 
 
Max: 66 

National Federation 
President (2) 
Head of Sport in 
municipal sport service 
(2) 
Director of Macro Fitness 
Center 
Director of Sport 
Facilities 
Technical director in 
sport club 
President in a sport club 

Bachelor 
 
Master 
 
High school 

Sport Sciences 
 
Sociology 
 
Law 
 
Public 
Management 

Mean: 23 
 
Min: 11 
 
Max: 38 
 

Mean: 23 
 
Min: 11 
 
Max: 38 
 



F 

 

Table 3: Overview of country specific averages concerning all 72 current and future competencies 

Country 
Current  
Competencies 

SD 
Future  
Competencies 

SD Difference 

Czech Republic 3,47 0,96 3,94 0,89 0,47 

Denmark 3,42 0,91 3,80 0,87 0,38 

Finland 3,71 0,81 4,29 0,68 0,58 

France 3,55 0,90 3,94 0,81 0,39 

Germany 3,63 0,90 3,99 0,80 0,36 

Greece 3,91 0,84 4,42 0,74 0,51 

Lithuania 3,81 0,99 4,39 0,73 0,58 

Norway 3,54 0,83 3,89 0,81 0,35 

Spain 3,70 0,90 4,14 0,75 0,44 

Europe 3,64 0,92 4,10 0,84 0,46 

 


